Shadow Scholar

April 28, 2011

A few months ago, The Chronicle of Higher Education published
an expose written by a man who makes his living writing papers
for a custom-essay company. His article is getting even more
attention now that Readers Digest has printed an edited
version. He has written roughly 5,000 pages of scholarly
literature for students in college and graduate school. You
won’'t find his name on a single paper.

The article follows his experience with one student who wants
him to write a 75-page paper on business ethics. It later
became part of a 170-page graduate school thesis. Her e-mail
reads as follows: “You did me business ethics propsal [sic]
for me I need propsal got approved pls can you will write me
paper?” Yes, her English and grammar are that poor. I will
spare you all the other e-mails she writes to him.

He has found there are three demographic groups that seek out
his services: the English-as-second-language student, the
hopelessly deficient student, and the lazy rich kid. He admits
that he lives rather well “on the desperation, misery, and
incompetence” that our educational system has created. He
remarks that “my company’s staff of roughly 50 is not large
enough to satisfy the demands of students.”

Perhaps the greatest irony in his work is that he does lots of
work for seminary students. He says: “I 1like seminary
students. They seem so blissfully unaware of the inherent
contradiction in paying someone to help them cheat in courses
that are largely about walking in the 1light of God and
providing an ethical model for others to follow. I have been
commissioned to write many a passionate condemnation of
America’s moral decay as exemplified by abortion, gay
marriage, or the teaching of evolution. All in all, we may


https://probe.org/shadow-scholar/

presume that clerical authorities see these as a greater
threat than the plagiarism committed by the future frocked.”

Anyone looking for evidence of moral decline in America need
look no further than the willingness of students (including
seminary students) to hire ghostwriters to do their work and
then claim it as their own. I'm Kerby Anderson, and that’'s my
point of view.

Hail the Conquering
Graduates!

June 10, 2009

I was asked to put together a few resources for the high
school grads at church. I thought I'd share the wealth with
the World Wide Web.

Below you’ll find helpful and hopefully meaningful resources
to guide you as you embark on adulthood. I especially
recommend the two blogs. The most valuable resource of all,
though, 1is people. Get involved in your own way on campus and
in a local church. But don’t just hang out with people your
own age—that’ll make you boring. Be sure to introduce yourself
to your professors and tell them thank you (will likely turn
that B+ into an A). I've been teaching and learning from
college students for a really long time. So I know quite a bit
about college stuff; and a decent amount about life stuff
too—you can always ask me anything. The whole world is before
you; but you never have to face it, with all its joys and
hardships, alone.

Many congratulations and blessings.


https://probe.org/hail-the-conquering-graduates/
https://probe.org/hail-the-conquering-graduates/

Renea
Bookmark This

GoCollege.com

Here you’ll find really good tips for getting the most out of
the really (sometimes really, really) expensive education
you're getting. Classroom lectures, writing assignments, and
even exams can be a lot different in college than they were in
high school. The tips on this website can help make the
transition smoother.

Biblos.com

Biblos.com is this great website I’ve only recently
discovered. It’'s a one-stop-shop for all your bible study
tools including concordances, commentaries, maps, pictures,
devotions, and of course the Bible itself in several different
translations and languages.

EveryStudent.com

I'm really pumped about this website. It’s a place where no
question about God or life is out of bounds. When your friends
have questions about God and Christianity, or when you have
questions yourself, this website can help. In college you’ll
do a lot of exploring, discovering, and learning about
yourself: what you think about God, Christianity, the way the
world 1is, the way it should be. This website is designed to
guide you on that journey. Be sure to check out Life Issues,
which touches on topics such as sex, beauty, racism, and
shame.

Probe.org

Curious about Genesis and evolution? Need help answering the
tough questions your friends have about Christianity? Whether
you want to learn more about your friend’s religion, are
struggling with questions like — Why do bad things happen to
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good people? — or you need a credible source for the paper
you're writing, Probe.org is an excellent resource that can
help you think through some really tough topics.

Blogs

Living Spirituality

Living Spirituality offers helpful, encouraging, and even
sometimes convicting devotionals. It also provides a weekly
discussion about real life stuff. These discussions are
helpful as we try to live like Jesus in our everyday lives.

Surviving College Life

Surviving College Life is a really cool blog that’s incredibly
comprehensive. Not only will it be helpful as you prepare to
arrive on campus. This will be something you’ll find useful
throughout your college years as you move from dorms to
apartments, friendships to romances, and from major to major.
The above link is a list of all the posts divided by topic. So
whether you’'re looking for time management tips, study aids,
roommate advice, financial aid resources, or fitness facts,
Surviving College Life can help give you a heads up and point
you in a good direction.

Book Buzz

“Do not conform any longer to the pattern of this world, but
be transformed by the renewing of your mind.” Romans 12:2

This brief list of books includes stuff I read in college that
was really important to my Christian walk, as well as a few
books I wish I had read in college. They’re books I hope you
will find helpful as you journey with Jesus and strive to
think christianly. (Don’t worry; they’re not just “smart
people” books. Most of these are very easy to read.)
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Don’t Waste Your Life

XBUR LIFE

—John Piper

When Christ gave us real life, he gave our lives meaning and
purpose. Don’t Waste Your Life is about living on purpose a
life passionate for God and people.

The Sacred Romance: Drawing Closer to the Heart
of God

HE SACHBED
RomMmaNGE

—Brent Curtis & John Eldredge

This is not a girly book; don’'t let the title fool you. The
Sacred Romance was a really important book for me when I was
in college. It helped me understand the big picture of the
Bible: the story of God and the story of my own life. It
helped me understand the difference between living by the
rules and living spiritually.
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Welcome to College: A Christ-follower’s Guide
for the Journey

—Jonathan Morrow

Welcome to College includes chapters on the problem of evil
and suffering, Christology, ethics and much more. You will
also find a broad collection of practical topics: health, sex
and dating, finances, Internet use, alcohol. This book
provides unique and much-needed help for navigating the
head—spinning newness of college life.

Eat This Book: The Art of Spiritual Reading

THIS
BQOK

THEART OF
SPIRITUAL READING

EUGENE H.
R

—Eugene Peterson

This is a really helpful book about how to read and interpret
and understand the Bible, how to let the Scriptures nourish
and feed us, how to live the Scriptures as they are the Living
Words of God.



Real Sex: The Naked Truth about Chastity

—Lauren F. Winner

Winner talks about sex in a realistic way. She sorts through
the confusing messages we hear about sex from both the world
and the church, and helps us think about sex and romantic love
within the big picture of God’s story. Real Sex provides
biblical and practical guidance for unmarried Christians who
desire to honor God with their sexuality and dating
relationships.

Messy Spirituality: God’s Annoying Love for
Imperfect People

Ei'éﬁs
'ﬁgmthﬁw

Lad™s, Auwrer ang Lavar for lmgar ke | Meaple

— Mike Yaconelli

This small book says big things about what being a Christian
looks like. It reminds us that we’re all human in need of
God’s grace; that there’'s no such thing as the ideal
Christian—-there’s no one-size-fits-all pattern of
spirituality.



The Green Letters

—Miles J. Stanford

The Green Letters is about spiritual growth. It’s one of those
books you can pick and choose what you want to read by
scanning over the Table of Contents; that is, the chapters
don’t necessarily have to be read in order. This book will
challenge you to live less selfishly, or we could say, less as
a self-follower and more as a Christ-follower.

5 Paths to the Love of Your Life: Defining Your
Dating Style

—Alex Chediak

There are basically five different approaches to romantic love
from the Christian perspective. This book gives you an
overview of these five views, their advantages and
disadvantages, and the logic and Scripture behind them. So you
can decide for yourself which path you relate to most, which
enables you to be intentional about biblical, christianly
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romance.

Not the Way It’s Supposed to Be: A Breviary of
Sin

CORMELIUS PLANTINGA, |R

—Cornelius Plantinga Jr.

What 1is sin? What are the effects of sin? How do we think and
talk about sin (if at all)? How do we deal with sin? These are
some of the questions discussed in this small, but impactful
book on sin. You’'d think a book all about sin would be
depressing, but Plantinga understands that sin is only the
distortion of something originally good; and that though
things aren’t the way they’re supposed to be now, they will be
one day soon when Christ returns.

This blog post originally appeared at
reneamac.com/2009/06/10/hail-the-conquering-graduates/

Education: The Three-Legged
Stool

In the late 80’s when the Communist walls were coming down 1in
Eastern Europe and the Soviet Union, columnist Jack Anderson
commented: “I don’t mean to minimize the Soviet danger, but
while spending trillions of dollars on the military, we’ve
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completely neglected our economic defenses, while the Japanese
have been assaulting our economic citadel . . . Japan 1is a
nation of engineers and producers. We’'re a nation of lawyers
and consumers. Japan sacrifices today for tomorrow. And we
sacrifice tomorrow for today.”

After the Revolutions, the possibility of armed aggression
(time will tell) upon the U. S. seems at present even more
remote than Anderson noted. But the second part of his comment
focuses wupon the present concerns of the Clinton
Administration and others with respect to America’s flagging
educational endeavors. That is, we are told we must upgrade
learning at all levels so we might again compete economically
with Japan and the European Community and reclaim our
“rightful” place as “Number 1” in the world.

Competition is a healthy thing to a point. But I submit that
whatever Herculean measures undertaken by educational agencies
might actually produce the mathematicians, engineers, and
scientists needed to bring us back up to global “par,” we
would still be woefully short of proper educational goals for
the nation. The educational crisis of the 90's has shown to be
a supreme failure, as it 1is driven mostly by economic
concerns, ignoring Jesus’ reminder that man simply cannot live
by bread alone. We must therefore insist that the educational
establishment do something beyond cranking out human
“hardware”—graduates who perform acceptably in the market
place in the production of competitive goods and services, but
have chests with no hearts.

It is one thing to teach young Americans how to make a living;
it is quite another to teach them how to live. This is the
“software” part of the educational process. The tension
between intellectual and moral development in educating the
young is as old as civilization. Aristotle spoke keenly to
this point in the fourth century B.C. when he said,

“Intellectual virtue 1is for the most part produced and



increased by instruction, and therefore requires experience
and time; whereas moral or ethical virtue is the product of
habit . . . . The virtues we acquire by first having
practiced them, just as we do the arts. It is therefore not
of small moment whether we are trained from childhood in one
set of habits, or another; on the contrary it 1is of very
great, or rather of supreme, importance.”

The real question educationists must answer was posed by Jack
Fraenkel: “It appears important to consider, therefore,
whether we want values to develop in students accidentally or
whether we intend to deliberately influence their value
development in directions we consider desirable.” It goes
without saying that the “values clarification” approach of
today never intends to accomplish the latter, and there is no
guarantee that even the former is being achieved among today’s
young!

Our Founding Fathers faced clearly the necessity of providing
an educational experience that encompassed both the cognitive
and moral spheres. As early as 1787, Congress passed the
Northwest Ordinance, setting aside land for educational
purposes with these words: “Religion, morality, and knowledge
being essential to good government and the happiness of
mankind, schools and the means of education shall forever be
encouraged.”

This three-legged stool upon which children could learn and a
vibrant, strong society could be built encompassed the inter-
relatedness and necessary cooperation of the church, the home,
and the school. Sadly, today the “stool” is largely missing a
couple of legs. And the third (public education) has assigned
to itself (with our increasing encouragement) the task of
providing all three! This 1is neither possible, nor 1is it
desirable. By its very nature, pluralistic public education
dictates a methodological approach that of necessity dilutes
religious and moral teaching to abstract speculation with no



direction or call for personal commitment to a point of view.
Rather, the goal is simply that everyone should have a point
of view! The paralysis of this approach with respect to
religion and moral values spills over to the knowledge “leg”
as well. Deprived of metaphysical and moral certitude,
information proliferates and expands like so much pizza dough;
it is swung wildly around classrooms, but it won’t stick to
anything!

No wonder learning is such a chore, such uninteresting,
laborious work for our sons and daughters. Bombarded with
information, many youngsters face 1life on “perpetual
overload,” stunted and numbed in the process because they lack
the intellectual, skeletal framework upon which they can
separate and arrange the truly important from the trivial.

We who have children must increasingly look to ourselves to
remedy this situation. And we are in good company. Most of the
best education throughout history has not occurred in public
educational arenas. Its has emerged from the hearts of caring
parents who refuse to sacrifice their children upon the altars
of popular educational notions and experiments. Dr. Ronald
Nash’s penetrating analysis of this struggle in The Closing of
the American Heart charts a path that you and I can follow in
identifying the real roots of the American educational crisis
and what to do about it.

“And these words, which I am commanding you today, shall be
on your heart; And you shall teach them diligently to your
sons and shall talk of them when you sit in your house and
when you walk by the way and when you lie down and when you
rise up. . . . And you shall bind them as a sign on your hand
and they shall be as frontals on your forehead. And shall
write them on the doorposts of your house and on your gates.”
Deuteronomy 6:6-9

©2000 Probe Ministries.



Intellectual Capital

The Learning Gap

A recurring truth of education in America is that children
from high income homes who have highly educated parents tend
to do well in school. Likewise, those from low income
households who have relatively uneducated parents tend to do
poorly. In this country, no other factor comes close to
explaining the success of some students and the failure of
others. (1) What is worse, recent studies are beginning to show
that the gap between low socio- economic students and their
fellow classmates is beginning to grow again after a period of
narrowing. (2) Because of this, a major goal of education
reform is the eradication of this learning gap which 1is
arguably the primary cause of continued poverty, high crime
rates, and general distrust between those who participate in
the American dream and those on its margins. Unfortunately,
there is considerable disagreement as to how American public
education should be reformed.

Professional educators have tended to endorse a package of
reforms that have been around since the 1920s and 30s. These
reforms are associated with the Progressive Education Movement
which emphasized “naturalistic,” “project-oriented,” “hands-
on,” and “critical- thinking” curricula and “democratic”
education policies.(3) Beginning in 1918 with the Cardinal
Principles of Secondary Education, published by the Bureau of
Education, educators have challenged the emphasis on subject
matter and have attempted to replace it with what might be
called the “tool” metaphor.

The “tool” metaphor maintains that students should not be
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filled with a lot of useless knowledge, but instead, should be
taught how to learn. Although various arguments are used to
promote this view, the one most often heard goes something
like this: “Since knowledge is growing so quickly, in fact it
is exploding, we need to teach kids how to learn, not a bunch
of facts that will quickly become outdated.” It has been shown
by historian Lawrence Cremin that our elementary schools have
been dominated by this metaphor since the 1960s, and that our
secondary schools are not far behind.(4) The result of this
monopoly has been a reduction of what might be called
“Intellectual Capital.” The loss of this “Capital” is the
focus of an important book titled The Schools We Need, by E.
D. Hirsch. Hirsch is an advocate for what has been called
“cultural literacy,” the notion that all children need to be
taught the core knowledge of our society in order to function
within it successfully. Implementing his arguments may provide
our only chance for equal opportunity for all Americans,
regardless of class, race, or ethnicity.

For Christians, this is an issue of justice and mercy. Unless
we are comfortable with the growing number of people unable to
clothe, house, and feed themselves and their families, we need
to think seriously about why our educational system fails so
many children. Teachers are more educated than ever before,
class-sizes have continued to decline, and teachers have made
great gains in personal income. But while America continues to
spend much more to educate its children than do most countries
of the world, it also continues to fall behind in student
performance. Could it be that the problem 1lies in the
philosophy which drives what teachers teach and how they teach
it? Our argument is exactly that-that educators, particularly
at the elementary school level, have adopted a view of
education that places an extra burden on those who can least
afford it, our least affluent children.



Defining Intellectual Capital

Earlier we stated that poverty and suffering in America can be
partially blamed on an education system that fails to prepare
children from lower socio-economic backgrounds with a
foundation that will allow them to compete with children from
middle and upper-class homes. Central to this argument is a
notion called intellectual capital. Let’s begin this
discussion by defining the term and explaining its importance.
In his book, The Schools We Need, E. D. Hirsch, Jr., argues
that “just as it takes money to make money, it takes knowledge
to make knowledge.”(5) He contends that those children who
begin school with an adequate level of intellectual capital
have a framework upon which further learning may be built.
Those who lack the necessary educational experiences and
sufficient vocabulary tend to fall further and further behind.

Not just any information serves as intellectual capital.
According to Hirsch the knowledge taught and learned must be
of a type that “constitutes the shared intellectual currency
of the society,” or put another way, “intellectual capital has
to be the widely useful and negotiable coin of the realm.”(6)
Just as play money doesn’t purchase much in the real world,
neither does knowledge that falls outside of this “shared
intellectual currency.” The current controversy surrounding
Ebonics is an example. I doubt that Hirsch would agree that
time spent either teaching or affirming a supposedly African-
based language system is helpful to young people who need to
compete in the American economic system.

Understanding Hirsch’s point about intellectual capital would
interesting, but not very useful, if not for the fact that
research has shown that initial deficits in specific children
can be overcome if done so at an early age. Other nations,
with equally diverse populations, have shown that early
disparities in learning can be remediated if this notion of a
shared knowledge base is taken seriously. France is an example



of such a nation. Its “knowledge intensive” early childhood
education programs have performed an amazing feat.
“Remarkably, in France, the initial gap between advantaged and
disadvantaged students, instead of widening steadily as in the
United States, decreases with each school grade. By the end of
seventh grade, the child of a North African immigrant who has
attended two years of French preschool will on average have
narrowed the socially induced learning gap.”(7)

One might ask what American schools are teaching if not a
knowledge intensive “core curriculum” like the one found in
the French model. This question is difficult to answer because
there is no agreed- upon curriculum for elementary students in
this country. Our desire to treat teachers as autonomous
teaching professionals often means that little or no
supervision of what is taught occurs. There are a number of
good arguments for local control of our schools, but when it
comes to the curriculum, it has resulted in little consistency
from one school to another, and even from one classroom to
another in the same building.

Can’t we all agree that by the end of the first grade students
ought to be able to do and know certain things? Unfortunately,
it’s not that simple. At this point, we will look at some of
the philosophical reasons for the vast difference in teaching
methods and goals that are being advocated by different
education experts.

Romantics and Traditionalists

In his book The Schools We Need, E. D. Hirsch argues that
there are two distinct camps of education reformers in our
country today. One group, virtually in control of the
elementary and much of the secondary school curriculum,
consists of what Hirsch calls the anti-knowledge progressives.
This group emphasizes critical thinking skills over mere
facts, the “unquestionable” value of self-esteem as a
curricular end, and teaching “to the child” rather than from a



curriculum focused on the content of the subject matter. They
also argue against forcing a child to learn what they believe
to be developmentally inappropriate schoolwork. This thinking
reflects the eighteenth century Romantic era view that all
children possess a spark of divinity, a notion that coincides
with the pantheistic philosophies of eighteenth-century
thinkers 1like Rousseau, Hegel, and Schelling. In 1775,
Schelling wrote that “the God-infused natural world and human
nature were both emanations of the same divine substance.”(8)
All things natural are good. Evil lies in separation from
nature, such as seating children in rows and requiring intense
study from books for several years.

Rather than allowing for a mystical view of child development,
traditionalists support a “core curriculum.” Hirsch points to
four errors made by progressive reforms. He argues that: “(1)
To stress critical thinking while de-emphasizing knowledge
actually reduces a student’s capacity to think critically. (2)
Giving a child constant praise to bolster self-esteem
regardless of academic achievement breeds complacency, or
skepticism, or both, and ultimately, a decline in self-
esteem. (3) For a teacher to pay significant attention to each
individual child in a class of twenty to forty students means
individual neglect for most children most of the time. (4)
Schoolwork that has been <called ‘developmentally
inappropriate’ [by progressives] has proved to be highly
appropriate to millions of students the world over, while the
infantile pabulum now fed to American children 1is
developmentally inappropriate (in a downward direction) and
often bores them.”(9)

As parents and taxpayers, the most vital question we want
answered is, “Who is right?” Is there research that supports
one side of this debate over the other? Hirsch contends that
there is much evidence, from various perspectives, that
supports the traditional view. However, because of the current
monopoly of the progressive mindset in public education today,



the traditional view 1is rarely even considered. Hirsch goes as
far as to say that for most public school officials there 1is
no *thinkable* alternative to the progressive view. “No
professor at an American education school is going to advocate
pro-rote-learning, pro-fact, or pro-verbal pedagogy.”(10)
Education leaders usually respond in one of four ways to
criticism: 1) They deny that our schools are ineffective. 2)
They deny the dominance of progressivism itself. 3) They deny
that where progressivism has been followed, that it has been
authentically followed. 4) They blame insurmountable social
problems on poor performance rather than the prevailing
educational philosophy.

Remember, this discussion is about more than which group of
experts wins and which loses! If Hirsch is right, our current
form of schooling is inflicting a great injustice on all
students, but even more so on those from our poorest homes and
neighborhoods. Now, we will look at some of the evidence that
argues against the progressive approach to education and for a
more traditional curriculum.

Looking at the Research

Research has confirmed the superiority of the traditional,
direct instruction method which focuses on the content to be
learned rather than on the child. E. D. Hirsch, in his book
The Schools We Need, has a chapter titled “Reality’s Revenge”
which 1lends considerable detail to his argument that
progressive educational theory lacks a real world foundation.

Hirsch uses evidence from three different sources to support
his rejection of the progressive model for instruction.
Classroom studies, research in cognitive psychology, and
international comparisons all point to a common set of
practices that promote the greatest amount of measurable
learning by the largest number of students. This list of
common practices are remarkable in that they are exactly what
progressive educators in this country are arguing that we



should do *less* of.

First, let’'s consider the finding of two examples of classroom
studies. Jane Stallings studied 108 first grade and 58 third
grade classes taught by different methods and found that a
strong academic focus rather than the project-method approach
produced the highest gains in math and reading. The Brophy-
Evertson studies on elementary students in the 70s found that
classroom teaching was most effective:

When it focused on content

When it involved all students

When it maintained a brisk pace

When it required students to read aloud often

When decoding skills were mastered to the point of over-
learning

e When each child was asked to perform tasks resulting in
immediate nonjudgmental feedback.

Summarizing the results of numerous classroom studies, Hirsch
states, “The only truly general principle that seems to emerge
from process-outcome research on pedagogy is that focused and
guided instruction is far more effective than naturalistic,
discovery, learn-at-your-own-pace instruction.”(11)

Cognitive psychology confirms, from another viewpoint, what
classroom research has already told us. Research into short
term memory has uncovered important reasons to have children
in the early elementary years spend considerable effort
memorizing language and mathematics basics. The argument goes
something like this: Individuals have only so much room, or
short-term memory, in which to juggle a number of ideas at
once, and this memory space is particularly restricted for
young children. In reading, children end up having to focus on
both the basics of decoding and word recognition as well as on
high level comprehension strategies. This gives those who have
memorized phonics and who have a larger vocabulary a
significant advantage over those who don’t. Children who over-



learn decoding and word skills, have more time, memory- wise,
to focus on higher-level kinds of thinking. In other words,
rote memorization of the basics leads to higher order
thinking, which is exactly the opposite of what 1is being
stressed by progressives.

If Christians want to see our public schools become tools for
social justice, to educate all children regardless of
background, a content-oriented curriculum is essential. An
early emphasis on higher-level thinking skills is not only a
poor use of time in the classroom, but can actually slow down
students from disadvantaged backgrounds. This is particularly
true of early elementary years when decoding skills and a
large vocabulary are being acquired.

Next, we will see how international studies add more evidence
to this argument for a content-focused curriculum.

International and Domestic Examples

In the discussion thus far we have been trying to discern why
much of what happens in many of our classrooms fails to
provide the intellectual capital elementary school children
need. At this point, it should be noted and emphasized that we
are not questioning the desire of our classroom teachers, or
those who write curricula for the classroom, to benefit our
children. We do argue that the philosophical foundations for
today’s educational theories are often not supported by
research, nor by a biblical view of human nature.

Earlier we noted classroom studies and findings from cognitive
psychology that refute progressive educational practices. Now
we will turn our attention to large-scale international
comparative studies. These examples can be found in E. D.
Hirsch’s book, The Schools We Need.

Just as it was found that the best American classrooms were
businesslike and focused on the job at hand, international



studies found that Chinese and Japanese teachers have a low
tolerance for errors and rarely let self-esteem issues get in
the way of correcting them. In fact, these errors are used by
the teachers for assessing the strengths and weaknesses of
various tactics for solving a problem. Asian classrooms begin
a period with reciprocal bows and a description of what will
be accomplished during the lesson. The period ends with a
summary of the work. The pace tends to be slower than American
classrooms, but skills are taught with greater thoroughness.
Fewer problems are covered with the focus on mastering them
rather than simply getting them done.

Asian teachers tend to use whole-class instruction, utilizing
students’ responses to generate dialogue that moves the class
towards the desired knowledge or skill. Students know that
they may be called upon at any moment to provide a solution to
the problem at hand. They are engaged and focused on the
material. During the period students might work together in
groups on a problem, but only for a short time. Asian teachers
assign less seatwork to their students and embed it throughout
a lesson rather than at the end of class. The American
practice of giving students a long block of time at the end of
class to do homework usually causes students to lose focus and
become bored with the repetitive tasks.

To achieve the greatest results, the classroom must be content
oriented and the teacher must be working hard to keep all
students engaged in the work. Too often, American classrooms
lack one of these two essential ingredients.

Hirsch’'s proposals, although revolutionary to many of today'’s
teachers, would seem obvious to most teachers of a generation
ago. They are also obvious to many Christian educators. A good
example is the classical Christian education model advocated
by Douglas Wilson and his Logos Schools organization. (12)
Wilson endorses the Trivium curriculum model which focuses on
grammar in the early grades, dialectic or logic in the middle
school, and rhetoric in high school. Grammar 1is the



memorization of the basic rules and facts of any subject
matter, whether it be language or mathematics. The dialectic
stage teaches students how the rules of logic apply to a
subject area, and rhetoric teaches students how to communicate
what they have learned. All of this can be done in a way to
make it both challenging and meaningful to the vast majority
of public and private school students. However, failing to
accomplish this soon, we will continue to see a widening gap
between those who have been vested with intellectual capital
and those who have not.

Notes

1. “Quality Counts,” A special supplement to Education Week,
Vol. XVI (22 Jan. 1997), p. 19. The text notes that a major
study concluded that 75% of students’ achievement is the
result of home and family.

2. “Achievement Gap Widening, Study Reports,” Education Week,
Vol. XVI, No. 14 (4 Dec. 1997), p. 1

3. Hirsch, E.D., Jr. The Schools We Need: And Why We Don’t
Have Them (New York: Doubleday, 1996), p. 7.

4. Ibid., p. 49.
5. Ibid., p. 20.
6. Ibid., p. 21.
7. Ibid., p. 42.
8. Ibid., p. 74.
9. Ibid., p. 66.
10. Ibid., p. 69.
11. Ibid., p. 184.

12. Wilson, Douglas. Recovering the Lost Tools of Learning: An



Approach to Distinctively Christian Education (Wheaton, Ill.:
Crossway Books, 1991), p. 91.

©1997 Probe Ministries

Education Beyond the
Classroom

What comes to mind when you think of education? School
buildings? Libraries? Textbooks? Curricula? Teachers? Most of
us probably associate education with at least one of these
things, and surely many more could be added. But does
education take place outside of such formal settings? Can
curricula be found beyond that of the normal course of study?
And can teachers be found who are teaching outside of the
classroom?

If we simply consider the amount of time students spend
outside of class the answer to these questions would surely be
a resounding “Yes!” And if we add the strong probability that
many of the hours spent outside the class are consumed by
various media, for example, we can see another strong reason
to answer in the affirmative. Students are virtually
suffocated with ideas when they leave the confines of the
school building. For many their education has just begun when
the last bell rings each day. In fact, many students use
whatever mental energy they have to learn only those things
that interest them outside of school.

Educational Sources: Parents

What are some of the sources from which students learn? Let’s
begin with parents. After years of ministry among youth I am
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convinced that students want to learn from their parents. In
fact, some are desperate for their parents’ wisdonm.
Thankfully, I have seen the wonderful effects of respect
between parents and children. The children are taught the most
important truths of life in the home and those truths are
accepted because there is a large measure of respect for the
parents. Such an atmosphere is patiently developed through the
parents’ concentrated, time-consuming dedication to their
children. And I hasten to add that I have observed this in
single parent as well as blended families. The result is that
children who are raised in such a home will usually compare
what they are taught outside the home with what they are
taught in the home. And the lessons they learn from parents
outweigh other lessons.

Unfortunately, though, this situation is much too rare. Many
students, including those raised in Christian homes, are left
alone to discover what they can without the guidance of
parents. When we realize that “true, meaningful communication
between parent and child .. occupies only about two minutes
each day” (1) there should be reason for concern. That amounts
to slightly more that 12 hours per year. If that is compared
to the amount of time spent in school, for example, what the
parents teach in that brief time can be overwhelmed with
contrary ideas. Students spend much more time learning at
school per week than they do with parents per year! This
situation should be seriously considered by Christians when
evaluating the current educational climate. If Christian
parents are not willing to educate their children there may
not be much room for complaining about what is learned outside
the home. Children have always needed parental guidance and
they always will.

One of the most important directives for the ancient Jews
applies to parental responsibility for the education of their
children. Deuteronomy 6:4-7, the revered Shema, states that
“(5) You shall love the LORD your God will all your heart and



with all your soul and with all your might. (6) And these
words, which I am commanding you today, shall be on your
heart; (7) and you shall teach them diligently to your sons
and shall talk of them when you sit in your house and when you
walk by the way and when you lie down and when you rise up.”
This strategic passage was reemphasized by the Lord Jesus
(Mark 12:28-30). What a student learns outside of class should
begin at home.

Educational Sources: What is Heard, Read,
and Seen

Where and by whom is a student educated outside the school and
home? Actually the question should use both past and present
tenses. Since we are concentrating on education outside the
classroom, it’'s important to realize that students are
constantly being educated, whether they are aware of it or
not. Education does not just apply to some type of formal
education; it is very much a part of daily life. The Christian
student who is attempting to think God’s thoughts after Him is
profoundly aware of this. He lives in a world of ideas, and
ideas have consequences. Those ideas are so much a part of
life that it’s as if they’re a portion of the air we breathe.
Students should be conscious of this, but the same is true for
all of us. All of us are students.

So where do we find the teachers? There are at least three
other sources: what is heard, what is read, and what is seen.

First, what is heard? One morning as I went to the front yard
to get the newspaper I heard a loud, repetitive noise that
sounded as if it were a woodpecker hammering on metal. When I
located the source I realized to my amazement that indeed it
was a woodpecker pecking on a metal light covering near our
house. My curiosity was aroused so I pursued an answer to my
crazy woodpecker question. It turns out that the bird could
have heard his prey inside the covering, but couldn’t



distinguish for the moment the difference between wood and
metal.

The point of this illustration is that the wondrous nature of
nature had provided a teachable moment. God’s creation abounds
with such opportunities to observe the variety He has given
us. And such moments are part of our daily lives.

But most students hear from more obvious sources: peers,
radio, television, movies, music, etc. These sources provide a
profusion of ideas. They are teachers. And just as in the
formal classroom, the student should be listening carefully to
see 1f the lessons should be considered, discarded, or
believed.

The second source focuses on what 1s read. Some studies
indicate that people are not reading any longer. This 1is
curious in light of the growth of enormous bookstores filled
with many obscure and weighty titles. Be that as it may, the
printed word still has an impact. Most students give some
attention to reading. Words still have meaning, in spite of
the efforts of those who would use words to say that words are
meaningless. This is especially true for the Christian
student. If he doesn’t revere the Bible to the point of
reading and understanding it as the foundation of his
education, he is like a ship without a rudder. The ship 1is
afloat but it’s at the mercy of the sea and its currents.

The last of our sources concerns what we see. Since a large
percentage of students spend an enormous amount of time
viewing television, movies, magazines, and other media, this
is a major educational element. Images abound in their lives.
This challenges the Christian student to be especially alert
to the multitude of ideas that come through her eyes and into
her mind.

Educators beyond the classroom are continually vying for the
minds of students. Let’s do what we can to lead our students



through this maze of ideas.

The Curriculum

One of the major elements of a formal education is the
curriculum. This curriculum is usually set for students in the
primary grades, it contains some flexibility in middle school,
more flexibility in high school, and significant flexibility
in college. Regardless of the educational level a student
attains, his formal education includes variety. The same 1is
true outside the classroom. The education he receives there
includes a varied curriculum. And that curriculum can be found
in varied places, from conversations with those with whom he
works, to his magazine subscriptions, to the movies he rents.
Let’s consider several ideas that generally are found in the
educational curriculum outside the classroom.

Man is the Measure of All Things

First, man is the measure of all things. That is, man 1is the
focus of what is taught. This course is called naturalism. God
either doesn’t exist, or He may as well not exist because He
has nothing to say to us that has meaning. Thus man 1is left
alone to create meaning, value, morality, religion,
government, education, and all other aspects of life. This is
probably the most influential way of thinking in this country.

Think, for example, of the television programs you may have
seen lately. Now consider whether or not those programs
included the presence and guidance of a deity, whether the God
of the Bible or not. With rare exceptions, the education one
receives through such sources doesn’t include any concept of
God. Instead, man deals with all problems in his own way,
through his own ingenuity. Of course the student usually isn’t
able to see the long term results of such decisions. As
wonderful as the resolution may appear at the end of a
program, the ultimate consequences may be disastrous.



Pleasure is the Highest Good

The second portion of the curriculum is based upon the idea
that pleasure is the highest good. This course is called
hedonism. Perhaps one of the more obvious places to find this
is in your local grocery store. The “textbooks” that are found
in the magazine rack near the checkout island contain this
message 1in abundance. The articles, advertisements, and
pictures emphasize the supremacy of pleasure above virtues
such as self-control and sacrifice. Take a moment sometime
just to scan the articles and emphases that are highlighted on
the front covers of these magazines. For example, the contents
of a recent teen-oriented publication for girls include: “Look
Hot Tonight,” “Stud Shopping Tips,” “Love Stories: Secrets of
Girls Who Snagged Their Crush,” “Hunky Holidays: Meet the 50
Most Beautiful Guys in the World,” and “The Ultimate Party
Guide.” All these titles revolve around the idea that pleasure
is the highest good.

True Spirituality Has Many Sources

Third, true spirituality has many sources. This course 1is
called syncretism. Current spiritual emphases have led many
students to believe that it doesn’t matter what path you take
as long as you are on a path. A trip to a large book store
will demonstrate this. For example, you can find many books
that contain many ideas about angels, but most of them have
nothing to do with biblical doctrine. Or you can find a
section dedicated to an assortment of metaphysical teachings,
none of which align with biblical teaching. When confronted
with such variety the student can be tempted to believe that
true spirituality can be found in many places. The Christian
student must realize this isn’t possible if his allegiance 1is
to Christ as Lord of all.

What Works is Good

The fourth idea is that what works is good. This course 1is
called pragmatism. This is a particularly attractive part of



the curriculum for Americans. And this certainly includes the
American Christian student. But it’s a deceptively attractive
course. It may lead to results, but at what cost?

I think of a revealing scene in the disturbing Academy Award-
winning movie A Clockwork Orange. A young British hoodlum in a
futuristic England is programmed to abhor the violence that he
continually practiced with his gang. This abhorrence 1is
brought about by forcing him to watch scenes of horrible
violence while his eyes are forced open. When he is brought
before an audience to demonstrate the change, his programmer
tempts him with several opportunities to do violence while the
audience watches. He resists the temptations. After the
demonstration a clergyman protests by saying that the “boy has
no moral choice.” He was manipulated. The programmer scoffs at
this claim and states that the result of the experiment is
good because “the point is that it works.” “It has relieved
the ghastly congestion in our prisons.”

These first four parts of the curriculum are naively
optimistic. They describe either present or future existence
positively because of supreme confidence in man and his
abilities. Other portions of the curriculum are not so
optimistic. In fact, they can be frighteningly pessimistic at
times.

There is No Meaning

A fifth aspect of the curriculum denies meaning. This course
is called existentialism, and sometimes nihilism. The “big”
questions of life are asked, but no answers are found. Then
the response is either total denial of hope, which should
logically lead to suicide, or living by simply acting in the
face of absurdity. These perspectives can be found, for
example, in some contemporary music and movies. The songs of
Nine Inch Nails, the moniker for a musician named Trent
Reznor, sometimes contain ideas that are indicative of this.
The movies of Woody Allen often contain characters and scenes



that depict a search for meaning with no conclusions other
than individual acts.

There is No Truth

The last portion of the curriculum is closely connected to
what we have just discussed. This course can be called
postmodernism. We are living in a culture that increasingly
denies an encompassing paradigm for truth. This can be
demonstrated by considering what Francis Schaeffer meant by
the phrase “true truth.” That is, there is no “big picture” to
be seen and understood. We only have individuals and
communities who have their own “little truths.” And nothing
connects those truths to something bigger than themselves and
more lasting than what might work at the moment. This can be
heard, seen, and read incessantly. There are too few teachers
in the culture’s curriculum who are sharing ideas that are
connected to or guided by “true truth.” The ultimate outcome
of such thinking can be devastating. Chaos can reign. Then a
sense of desperation can prompt us to accept the “truth” of
whoever may claim to be able to lead us out of the confusion.
Germany experienced this under the reign of Hitler. We should
not be so smug as to think it could not happen to us.

Responding to the Curriculum

Man 1is the measure of all things! Pleasure is the highest
good! True spirituality has many sources! What works is good!
There 1is no meaning! There 1is no truth! These are the ideas
that permeate the education a student receives outside the
classroom. How can a Christian deal with such a curriculum?
Some suggestions are in order.

First, the student should be encouraged to understand that God
is the measure of all things, not man. God is an eternal being
who is the guide for our lives, both temporal and eternal.
Thus we don’t first ask what man thinks, we ask what God
thinks. So this means that the student must decide on his
primary textbook. Is it the Bible, or some other text?



Second, the student should be led to realize that God’s will
is the highest good, not pleasure. This is very important for
the contemporary Christian to understand in light of the
sensuous nature of our culture. A student easily can get the
idea that God is a “kill joy” because it may seem that
everyone 1is having a good time, but he can’t because of God’s
restrictions. If he can understand that God’s ideas lead to
true freedom and joy, the student can more readily deal with
this part of the curriculum.

Third, the student should be challenged to realize that true
spirituality is found only through a relationship with the
risen Jesus. Jesus lives in us through the indwelling of His
Spirit. And this indwelling is only true for the reborn
Christian. Yes, there are many spiritual concepts alive in
this culture. Many people are searching for something that
will give meaning beyond man’s ideas. There is a spiritual
hunger. But if we try to relieve that hunger through ideas
that come from man’s perceptions of spirituality, we are back
where we started: man is the measure of all things.

Fourth, the student should be taught that what works is not
always good. Satan can make evil work for a time, but he 1is
the father of lies, and lies lead to spiritual and moral
decay.

Fifth, the student should be led to believe that life has
meaning. The Christian can see the world around him with the
eye of hope because God is in control. As chaotic as things
may appear, there is a purpose, there is a plan. People have
meaning, past events have meaning, present events have
meaning, and future events will have meaning. Christ has died
to give us salvation, and He has risen from the dead to give
us hope for the present and the future. A student whose mind
is infused with meaning will be able to handle the despair
around him, and he can share his secure hope in the midst of
such despair.



Sixth, the student should be guided to think in terms of the
big picture. Imagine a puzzle with thousands of pieces. Now
think of attempting to assemble the puzzle without having seen
the picture on the box top. That would surely be a frustrating
experience. You would have individual pieces but no guide to
fit the pieces together. Many attempt to live this way. But
the Christian student has the box top. He can begin to put the
puzzle of life together with God’s picture in mind.

So, does education take place beyond the classroom? Certainly!
May God guide us to help students learn the proper lessons.

Notes

1. J. Kerby Anderson, Signs of Warning, Signs of Hope
(Chicago: Moody, 1994), p. 136.

©1996 Probe Ministries

Student Rights

Introduction

A number of years ago a school in Missouri was instructed by
court order to sponsor school dances over the objections of
parents and the school board because the court claimed that
the opposition was of a religious nature thus violating
separation of church and state. Students have been stopped
from voluntarily praying before athletic events, informal
Bible studies have been moved off campus, and traditions such
as opening prayer and benedictions during graduation
ceremonies have been halted by court order or administrative
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decrees. Textbooks have also been purged of Judeo- Christian
values and teachers have been ordered to remove Bibles from
their desks because of the potential harm to students that
they represent. Have the schools created an environment that
is hostile to Christian belief?

Stephen Carter, a Yale law professor (The Culture of
Disbelief, Basic Books, 1993) argues that religion in America
is being reduced to the level of a hobby, that fewer and fewer
avenues are available for one’s beliefs to find acceptable
public expression. Our public schools are a prime example of
this secularization. This has caused undue hardship for many
Christian students. Some administrators, reacting to the
heated debate surrounding public expressions of faith, have
sought to create a neutral environment by excluding any
reference to religious ideas or even ideas that might have a
religious origin. The result has often been to create an
environment hostile to belief, precisely what the Supreme
Court has argued against in its cases which restricted
practices of worship in the schools such as school-led prayer
and Scripture reading. The fallout of removing a Christian
influence from the marketplace of ideas on campus has been the
promotion of a naturalistic worldview which assumes that the
universe is the consequence of blind chance.

This whole area of student rights is a relatively recent one.
In the past, the courts have been hesitant to interfere with
the legislative powers of state assemblies and the authority
of locally elected school boards. But since the sixties, more
and more issues are being settled in court. This trend
reflects the breakdown of a consensus of values in our
society, and it is likely to get worse.

When public schools reinforce the values held in common by a
majority of parents sending their children off to school,
conflicts are likely to be resolved locally. But in recent
decades school administrators have been less likely to support
traditional Judeo- Christian values which are still popular



with most parents. Instead, schools have often abandoned
accommodating neutrality and purged Christian thought from the
school setting. Parents and students have felt compelled to
take legal action, claiming that their constitutional rights
of free speech and religious expression have been violated.

How should the U. S. Constitution’s guarantee of freedom of
religion be balanced with the growing diversity in our public
schools? In a time of growing centralization in education, how
can schools cope with the rights of students that are far more
diversified than in the past?

In this pamphlet we will look at some of the specific issues
surrounding the concept of student rights beginning with a
definition of the often used phrase “separation of church and
state.” Then we will cover equal access, freedom of
expression, the distribution of religious materials, prayer,
as well as the Hatch Amendment.

Separation of Church and State

In 1803 Thomas Jefferson helped to ratify a treaty with the
Kaskaskia Indians resulting in the United States paying one
hundred dollars a year to support a Catholic priest in the
region, and contributing three hundred dollars to help the
tribe build a church. Later, as president of the Washington,
D.C., school board, Jefferson was the chief author of the
first plan for public education in the city. Reports indicate
that the Bible and the Watts Hymnal were the principal, if not
the only books, used for reading in the city’s schools. Yet
those who advocate a strict separation between church and
state usually refer back to Thomas Jefferson’s use of the
phrase in 1802 when speaking to the Danbury Baptist
Association in Connecticut. By using this phrase did Jefferson
hope to separate Christian thought and ideals from all of
public life, including education? Actually, Jefferson was a
very complex thinker and desired neither a purely secular nor
a Christian education.



What then, does the phrase “separation of church and state”
mean? More importantly, what did it mean to the Founding
Fathers? This is a crucial issue! A common interpretation was
recently expressed in a major newspaper’s editorial page. The
writer argued that public school students using a classroom to
voluntarily study the Bible would be a violation of the
establishment clause of the First Amendment, and that the mere
presence of religious ideas and speech promotes religion. His
reasoning was that the tax dollars spent to heat and light the
room puts the government in the business of establishing a
religion. Is this view consistent with a historical
interpretation of the First Amendment?

Recent Supreme Court cases dealing with church/state
controversies have resulted in some interesting comments by
the justices. In the Lynch vs. Donnelly case in 1984, the
court mentioned that in the very week that Congress approved
the Establishment Clause as part of the Bill of Rights for
submission to the states, it enacted legislation providing for
paid chaplains for the House and Senate. The day after the
First Amendment was proposed, Congress urged President
Washington to proclaim a day of public thanksgiving and
prayer. In Abington vs. Schempp the Court declared that the
Founding Fathers believed devotedly that there was a God and
that the unalienable rights of man were rooted in Him and that
this 1is clearly evidenced in their writings, from the
Mayflower Compact to the U. S. Constitution itself.

The Supreme Court has recognized that every establishment
clause case must balance the tension between unnecessary
intrusion of either the church or the state upon the other,
and the reality that, as the Court has so often noted, total
separation of the two is not possible. The Court has long
maintained a doctrine of accommodating neutrality in regards
to religion and the public school system. This is based on the
case Zorach vs. (Clauson in 1952 which stated that the U. S.
Constitution does not require complete separation of church



and state, and that it affirmatively mandates accommodation,
not merely tolerance of all religions, forbidding hostility
toward any.

Any concept of students’ rights must include some
accommodation by our public institutions in regards to
religious beliefs and practices. The primary purpose of the
First Amendment, and its resulting “wall of separation”
between church and state, is to secure religious liberty.

Equal Access

On the surface, this issue seems fairly uncomplicated. Do
students have the right to meet voluntarily on a high school
campus for the purpose of studying the Bible and prayer if
other non-curricular clubs enjoy the same privilege? Yet this
issue has been the focus of more than fifteen major court
cases since 1975, the Equal Access Act passed by Congress in
1984, and finally a Supreme Court case in 1990.

To many, this subject involves blatant discrimination against
students who participate in activities that include religious
speech and ideas. By refusing to allow students to organize
Bible clubs during regular club meeting times, administrators
are singling out Christians merely because of the content of
their speech.

To others, the idea of students voluntarily studying the Bible
and praying presents a situation “too dangerous to permit.”
Others see equal access as just another attempt to install
prayer in the public schools, and they hold up the banner of
separation of church and state in an attempt to ward off this
evil violation of our Constitution.

Let’s review exactly what legal rights a student does enjoy
thanks to the “Equal Access” bill and the Mergens Supreme
Court decision in 1990. First, schools may not discriminate
against Bible clubs if they allow other non-curricular clubs



to meet. A non-curricular club or student group is defined as
any group that does not directly relate to the courses offered
by the school. Some examples might be chess clubs, stamp
collecting clubs, or community service clubs. School policy
must be consistent towards all clubs regardless of the content
of their meetings. The specific guidelines established are:

» The club must be student initiated and voluntary.

 The club cannot be sponsored by the school.

» School employees may not participate other than as
invited guests or neutral supervisors.

»The club cannot interfere with normal school
activities.

It also goes without saying that these clubs must follow other
normally expected codes of behavior established by the school.
The federal government can cut off federal funding of any
school that denies the right of students to organize such
clubs. This is a substantial penalty given that title moneys
for special education, vocational training, and library
materials are a significant portion of many schools’ income.

One would think that the passing of the Equal Access Bill and
its affirmation by the Supreme Court would have settled this
issue. It didn’t. Mostly due to ignorance of the law and
occasionally an anti-religion bias, school administrators
sometimes still balk at allowing Bible clubs. Unfortunately,
it may take a letter from a Christian legal service in order
to bring some school administrators up to speed on the
legality of the clubs. Even so, some schools are removing all
non-curricular clubs in order to avoid having to allow Bible
clubs. This is a remarkable position for school administrators
to take and is yet another evidence of the polarization taking
place in our society between religious and non-religious
people.



The way that students utilize the right to equal access 1is
important. The agenda for any such club should be (1) to
encourage and challenge one another to strive for excellence
in every area of life and (2) to be a source of light within
the secular darkness covering much of our teenage culture
today. Angry confrontation with administrators and other
students would ruin the positive witness such a club might
otherwise accomplish.

Other Rights of Christian Students:
Freedom of Speech

In 1969, two high school students and one junior high student
who wore black arm bands in protest of the Vietnam war. They
were warned of potential expulsion, an admonition which they
ignored, and were subsequently removed from school.

The resulting court case made its way to the Supreme Court
which determined that students do not shed their
constitutional rights at the school house door. This landmark
decision, known as the Tinker case, greatly affected the way
school administrators deal with certain types of discipline
problems. Since the students chose a non-aggressive, non-
disruptive form of protest, and since there was no evidence
that they in any way interfered with the learning environment
of the school, the Court argued that the administrators could
not forbid protest simply because they disagreed with the
position taken by the students or because they feared that a
disruption might occur.

A two-point test has been suggested as a result of the Tinker
case. Before setting a policy that will forbid some student
behavior, administrators must prove that the action will
interfere with or disrupt the work of the school, or force
beliefs upon another student. Christians that wear crosses or
T-shirts with a Christian message violate neither test. The
same idea applies to the spoken word. The Tinker decision



embraced the idea that fear or apprehension of disturbance is
not enough to overcome the right of freedom of expression.
Words spoken in class, in the lunchroom, or on the campus may
conflict with the views of others and contain the potential to
cause a disturbance, but the Court argued that this hazardous
freedom is foundational to our national strength.

The Supreme Court has affirmed the right of Christians to
distribute literature on campus, with some qualifications. In
the case Martin vs. Struthers the Court equated free speech
with the right to hand out literature as long as the
literature in question was not 1libelous, obscene, or
disruptive. If the school has no specific policy concerning
the distribution of literature by students, Christians may
freely do so. If a policy exists, students must conform to it.
This may include prior examination of the material, and
distribution may be denied during assemblies and other school
functions. Outsiders do not enjoy similar privileges. The
literature must be selected and distributed by the students.

Although the Supreme Court has outlawed school-sponsored
prayer and reading from the Bible, it has not moved to
restrict individuals from doing so. Graduation prayers by
students have created a legal battle which resulted in Lee vs.
Weisman, a Supreme Court decision which found that a prayer
which was guided and directed by the school’s principal was
unconstitutional. The Court basically said that the school
cannot invite a professional clergyman to a school function in
order to pray. Students or others on the program may pray
voluntarily. The student body may choose a student to act as a
chaplain. Another scenario might have parents or students
creating the agenda for the graduation ceremony, thus removing
the school from placing a prayer on the program. Students do
not shed their constitutional right to free speech when they
step to the podium.

Christian students on campus must remember that certain
responsibilities coincide with these rights. Proverbs 15:1



states that, “A gentle answer turns away wrath, but a harsh
word stirs up anger.” If we use our rights and privileges in a
Christlike manner we will indeed be His ambassadors, anything
less would be contrary to His will.

Other Student Rights

In 1925, the Supreme Court case Pierce vs. Society of Sisters
debated the right of parents to send their children to private
schools. In that case, justice James McReynolds said, “The
child is not the mere creature of the State; those who nurture
him and direct his destiny have the right coupled with the
high duty, to recognize and prepare him for additional
obligations.” In 1984, Congress held a series of hearings on
reported abuses by educators who were attempting to change the
beliefs of their students in a way that might again be a
challenge to parental authority. Congress found that some
schools might be overstepping their traditional role by
concentrating more on what students believe than on what they
know.

The result of these hearings is a law commonly known as the
Hatch Amendment. The law protects students from federally
sponsored research and experimental programs that make
inquiries into students’ personal sexual, family, and
religious lives. The 1law stipulates that all materials,
including manuals, audio-visuals, and texts are to be made
available to parents for review. And secondly, students shall
not be required to submit to psychiatric testing,
psychological examination, or treatments which delve into
personal areas that might be considered sensitive family
matters. But there is one big problem with the law, it only
covers federally funded experimental or research-driven
programs. What about abusive course-work which isn’t funded
directly by federal research?

In regards to day-to-day classwork, the courts have made a
distinction between mere exposure to objectionable material



and a school’s attempt to coerce its students to adopt a
particular political or religious viewpoint. Parents who can
prove that coercion is taking place will have a much greater
chance in court of forcing the school to accommodate to their
beliefs by changing the school’'s practices. If coercion is not
taking place, and a child is merely being exposed to
objectionable material, being excused from the class is more
likely.

On the positive side, Christian students do have the right to
include religious topics and research in their school work
when appropriate. In Florey vs. Sioux Falls School District,
Circuit Judge McMillian clarified why students have the right
to use religious materials in the classroom. He states that,
“To allow students only to study and not to perform religious
art, literature and music when such works have developed an
independent secular and artistic significance would give
students a truncated view of our culture.” In another case
titled the Committee for Public Education vs. Nyquist, the
Supreme Court stated, “The First Amendment does not forbid all
mention of religion in public schools. It is the advancement
or inhibition of religion that is prohibited.” When presented
objectively any religious topic 1is fair game for both student
and teacher. Indeed, both could make good use of this freedom
in covering such topics as the religious views of our Founding
Fathers, what role Christian thought has played in important
issues such as slavery and abortion, and how Christian thought
has been in conflict with other worldviews.

Students can be an effective instrument for reaching other
students with the Gospel, but only if they are 1living
consistently with what they believe. This is possible given
the rights granted them by the U. S. Constitution. It is our
job as parents to see that our schools protect the rights of
our children not only to believe, but to live Christianly, for
what good is freedom of religion if it covers only our private
lives?
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Schooling Choices

Difficult Choices

Americans seem to be consumed by the idea of choice. But
choice can be a burden as well as a blessing. Many Christian
parents are confronted today with the complicated choice of
how best to educate their children. As the moral standards in
our society move further and further from biblical ones, the
importance of choice looms ever larger.

In a recent conversation with a friend, this dilemma became
even more evident to me. His daughter is about to enter high
school. She'’s bright and concerned about living Christianly.
But her parents are afraid that her desire to be part of the
“in” group, to be accepted, could cause her to be negatively

influenced by her peers.
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The public high school in town is very good. It could be
considered above average in many ways. It offers a good
academic program and a wide variety of activities. But these
parents have some important reservations about sending their
daughter there. Like most Christians, they are aware that
public schools, by law, are supposed to maintain a strict
neutrality concerning religious topics. This has, in recent
years, been interpreted by many school administrators to mean
that Christian views are to be removed from the classroom.

My friends are also aware that the ethical standards they
believe are central to the upbringing of their children are
considered quite unusual by most of the students, teachers,
and other parents in the community, and that this would place
an added burden on their daughter.

They don’t feel capable of home schooling, although they are
sympathetic with the philosophy of that movement. A Christian
school is available, but it is an hour’s drive away and
represents a substantial financial commitment.

These friends, like many other people, are trying to sort
through one of the more perplexing dilemmas facing our
nation’s parents. By what criteria should parents choose their
children’s schools?

Education is a fairly emotional topic: we all tend to return
to our own mental images of what it means to be schooled. Some
remember public schooling as a joyous time with Christian
teachers and a peer group that resulted in 1lifelong
friendships. Others may remember a private school setting that
was overly restrictive, resulting in a negative experience.
But should we make the decision of how to educate our children
today based on how things were twenty or thirty years ago,
even in the same school system?

A helpful book titled Schooling Choices: An Examination of
Private, Public, & Home Education, edited by Dr. Wayne House,



allows three advocates to argue for their favorite schooling
environment. Dr. David Smith, a superintendent of schools in
Indiana, argues for parents making use of our public schools.
Dr. Kenneth Gangel, a professor at Dallas Theological
Seminary, defends the Christian school, and Greg Harris, the
director of Christian Life Workshops, promotes home schooling.
No conclusions are offered by the book; instead, the issues
are developed by the proponents themselves, and then critiqued
by the other two writers.

If we assume that Christian parents have a God-given
responsibility to raise and educate their children in a manner
that glorifies God, this discussion of educational choices
becomes central to our parenting task. My own children have
experienced all three forms of educational institutions. But
rather than simplifying the dilemma, this experience has
taught me to be hesitant to tell a parent that there is one
best educational environment for every child in all
circumstances.

Biblical Evidence

In support of a Christian school setting, Dr. Kenneth Gangel
argues that all of a child’s education should be Bible-
centered. Ephesians 6:4 states, “Parents, do not exasperate
your children, instead, bring them up in the training and
instruction of the Lord.” If we tell our children to live
biblically but train them in a secular setting, we may indeed
exasperate them. The question goes beyond sheltering our
children from a classroom that is openly hostile to
Christianity. Even a neutral approach, if that were possible,
would be insufficient. The whole teaching environment must be
centered around a Christian worldview.

Public school superintendent Dr. David Smith feels that this
is not necessarily true. Quoting Luke 8:16 and Matthew
28:19-20, he prompts Christians to be salt and light and to
fulfil the Great Commission in the public schools. Dr. Smith



sees public schooling as an experience that will strengthen
our children, preparing them for the real world.

Dr. Gangel replies that nowhere does the Bible say, “Give a
child twelve years of training in the way he should not go,
and he will be made strong by it.” Instead, God tells us,
“Train a child in the way he should go, and when he is old he
will not turn from it.”

Both Kenneth Gangel and Greg Harris emphasize the importance
of peer influence or companionship. Both of them quote
Proverbs 13:20, “He who walks with the wise grows wise, but a
companion of fools suffers harm,” and 1 Corinthians 15:33, “Do
not be deceived, bad company ruins good morals.” It seems
clear that our children’s closest companions are to view
morality biblically.

Luke 6:40 states, “Every one when he is fully taught will be
like his teacher.” Although David Smith feels that public
school teachers are a conservative group and that many are
Christians, both Gangel and Harris feel that having a
Christian teacher is a requirement that should not be left to
chance. Greg Harris goes one step further, arguing that
parents are in the best position to teach and be companions to
their children.

Another major concern is the nature of knowledge and true
wisdom. If we believe that “the fear of the Lord is the
beginning of knowledge” (Prov. 9:10) and that “in Christ are
hidden all the treasures of wisdom and knowledge” (Col. 2:3),
then the ability of a public school to give our children a
true perspective on the way things really are is placed in
question. Perhaps public schools could function as vocational
education centers, but even then moral questions would be
involved.

Although we can see how Christian public school teachers might
influence their students, they will be in constant conflict



with textbooks that assume a naturalistic viewpoint and a
curriculum that steers clear of controversy. Greg Harris
argues that nothing will kill the zeal of a Christian teacher
quicker than a public school setting. He feels that many
Christians imagine they are having a quiet impact and
rationalize that someday the fruit will be more visible, when
in fact they are promoting a non-Christian worldview by
dividing their professional life from their Christian faith.

Both Harris and Gangel would argue that Christians need to
integrate their beliefs with all of their activities. This 1is
becoming more and more difficult in the public school setting,
where textbooks, self-esteem programs, drug- and sex-ed
curricula, and even the teacher’s unions have adopted a view
of humanity and morality that portrays mankind as autonomous
from God.

Spiritual Benefits

As Christian parents, we want our children to become
spiritually mature more than anything else. While recognizing
that their own free will is the greatest factor in their
future growth, the Bible does give us hope that training in
righteousness now will pay off later.

While admitting that one environment is not necessarily the
best for all students, Dr. Smith feels that young people can
develop a mature Christian walk in our public schools. In
fact, he states that some Christian schools and home schoolers
may be doing more harm than good. Because of their narrow,
authoritarian, and defensive view towards society, some
Christian parents may retard their children’s spiritual and
educational development. He feels that these parents are
building high emotional walls between themselves and the rest
of the evangelical community. Two authors he spotlights for
having encouraged such a view are Phyllis Schlafly and Tim
LaHaye.



Mr. Harris, on the other hand, sees the home school as a
vehicle for restoring the home as the center of life and
faith. Our children can be nurtured in the warmth and security
of the home while they are still developing spiritually and
emotionally. Once their confidence has been built concerning
who they are and what they believe, then they are better
prepared for the cruel elements of life. Mr. Harris also
argues that by not placing our children in an age-segregated
setting, they will be less peer-oriented.

Dr. Gangel believes that Christian schools will teach our
children that God’s program of joy in Christ supersedes the
world’s program of pleasure. He points to Romans 12:2 and the
admonition that we are not to be conformed to this world but
transformed by the renewing of our mind. This transformation
of our minds should take place in all areas of life, including
morality and our personal concept of truth. Christian schools
afford moments where biblical discussions on these topics are
encouraged, not ridiculed.

Although some may feel that a Christian school shelters its
students from the real world, Dr. Gangel feels that just the
opposite is true. Sheltering occurs when one 1is taught that
man is basically good and that sin is not his most pressing
problem. The fact that parents want to remove their children
from a setting where 282,000 of them are attacked each month
and 112,000 are robbed is not sheltering—it’s common sense.

The question posed by these writers seems to be a simple one:
Is it better to educate our children in an environment
potentially hostile to the Christian faith or to train them in
one that holds exclusively to that view? I do not feel that
any of the writers would argue that we should not see the
public schools as a potential mission field. The difference 1is
that Mr. Smith wants our children to be the missionaries,
where the others feel that only well-grounded adults (and
occasionally a rare student) are capable of making an impact
without compromising their faith.



Will a child mature more in an exclusively Christian setting
or in one governed by secular standards? My personal belief 1is
that it depends greatly on the spiritual maturity of the
child. If a student understands the nature of the spiritual
battle occurring in our society, and is being equipped at home
and at church with the ammunition needed to withstand the
inevitable onslaught, then his faith will probably grow. But
how many of our young children fit this description? And how
many parents are willing to risk their children becoming
casualties before they have had the benefit of as much
Christian training as possible?

Educational Advantages

Dr. Smith believes that the key to understanding public
schools and their ability to educate is tied to the task that
public schools have been given. All children are admitted to
public schools, regardless of ability or background. In fact,
in the last fifteen years alone, 15 million immigrants have
been assimilated into our society largely through public
schools. Dr. Smith argues that while we are graduating a
higher percentage of our young people today than ever before,
the average student is more proficient today in both reading
and computing than in the past. He claims that the literacy
rate today is much higher today than in earlier years.

In response to the accusations that other industrialized
countries score higher on similar tests, Dr. Smith refers to
work done by Dr. Torstein Husen, chairman of the International
Association for the Evaluation of Achievement, who concludes
that these tests are often not valid comparisons. As for the
Japanese, Mr. Smith would argue that it is the cultural
differences in regard to the work ethic, not the educational
systems themselves, that produce better results.

Finally, Dr. Smith states that “for the overwhelming majority
of children public schools offer the best techniques,
curriculum and extracurricular opportunities: in short, the



most comprehensive education available.” Although studies have
shown that the large, well-established private schools do an
admirable job teaching their affluent middle-class clientele,
we know little about the effectiveness of the newer, more
fundamental Christian schools.

Dr. Gangel challenges this assumption. In a recent year the
bill for public education in the U.S. was $278.8 billion,
greater than all other nations combined. In a number of
cities, public schools spend more than twice the average cost
per student than do private schools. But comparisons with
other countries and most private schools point to an inferior
product, and studies such as A Nation at Risk state that
mediocrity threatens our very future as a nation.

One study points out that if cost were not a factor, 45
percent of parents who send their children to public schools
would change to private schools. In Chicago, almost half of
the public school teachers send their own children to private
schools. One very important reason for this is that on
standardized tests such as the Stanford Achievement Test,
Christian school students perform, on the average, 1.04 years
ahead of their public school counterparts.

The reason for the superiority of Christian schools, according
to Dr. Gangel, 1is that they are more focused than public
schools. They have made a commitment to the basics of reading,
writing, and math. They are not trying to be all things to all
people, which is often the demand placed upon public schools.
Smaller classes, a consistent philosophy of education, and
strict discipline more than make up for whatever is lacking in
facilities and equipment.

Dr. Gangel’s argument for private schools has recently been
supported by a secular source. The Brookings Institution has
published a study titled Politics, Markets, and America’s
Schools that sees public schools in America as unable to teach
the average student effectively because of a lack of autonomy.



Too many outside influences are demanding that schools solve
our society’s most unyielding social ills. As a result, the
mission and focus of our public schools have been blurred.

Summary

Mr. Harris 1is not shy about his support of teaching our
children at home. He asserts that home schooling yields better
results in less time and with less money than the alternative
systems. He feels the superiority of home schooling is based
on two principles. First is the advantage of tutoring over
classroom instruction. Tutors are much more able to focus on
the student’s work, give immediate feedback, and adjust the
work to an appropriate difficulty level. Parents who focus on
the individual learning styles of their children can fashion a
curriculum that plays to the child’s strengths, rather than
forcing the child to conform to a fixed program.

The second principle is that of delight-directed studies.
Parents can focus on what the students are actually interested
in and use that natural curiosity to motivate the student.
Content at an early age is not as important as developing a
taste for the process of study and learning.

Another very important aspect of home schooling is character
development. Mr. Harris contends that character is caught, not
taught, and that the character of the teacher is of utmost
importance. While the courts have stated that the behavior of
public school teachers outside of the school setting is not
relevant to their classroom duties, home schooling assures
that a consistent model will be presented to the student.

Because of the controversy over self-esteem curricula that use
relaxation techniques very similar to transcendental
meditation and yoga practices, many parents are willing to
take on the task of home schooling to avoid their children
being forced to take part in therapy they deem harmful. Also,
more and more evidence 1is accumu- lating that the drug- and



sex-education programs used in our schools are breaking down
parental and religious barriers to dangerous activities and
replacing them with the incredible peer pressure of our youth
culture.

Another concern for all Christians is the strong influence of
the multiculturalism movement in public education. As this
movement grows, it is removing from the curriculum the great
works that have defined Western Civilization. Much of what is
replacing these works is feminist and Marxist in nature,
challenging the very foundation of our society’s values.

A recent Gallup poll revealed that six out of ten parents with
children in public schools are calling for greater choice in
where their children will attend school. For the Christian
parent, choice takes on a much larger role. Like all important
decisions, it must depend on our goals as parents and our
understanding of what God would have us to do as His servants.
To choose wisely, we must know our children well. I personally
believe that no single environment is appropriate for every
child. We must understand that a spiritual war is being fought
for the minds and hearts of our children, and that the
philosophy of this world is not compatible with the gospel of
Jesus Christ.

We have entered a period in our history as a people when a
biblical worldview is no longer accepted as the predominant
one. As a result, we must think carefully about the purpose of
education. If education is just the accumulation of cold data,
mere facts to be collected, public schools may be a viable
option. That option becomes less attractive if we acknowledge
the moral aspect of education.

In 1644 John Milton wrote a short essay on what education
should accomplish for the Christian. It reads, in part, “The
end then of learning is to repair the ruins of our first
parents by regaining to know God aright, and out of that
knowledge to love him, to imitate him, to be like him.” Are



our children learning to become disciples of Christ, and to
love God with all of their hearts, their souls, and their

minds?
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